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Message from the Minister

The Australian Early Development Census (AEDC) is an important measure of how 
young children have developed by the time they start their first year of fulltime school. 
The Census provides us with information on how well ACT children are prepared for the 
commencement of formal schooling and what vulnerabilities children face in terms of 
their school readiness across five developmental domains.

The AEDC has been completed nationwide every three years since 2009 and the 2015 
results now enable us to look at trends in the development of our children over time.

I am pleased to report that all ACT schools participated in the 2015 AEDC and would like 
to thank staff across the government, Catholic and independent sectors for their ongoing 
support of the Census. Working together to collect this valuable information provides 
us with robust data to inform government agencies, communities, the early childhood 
sector and schools about areas where children are developing well and where they need 
more support.

Investing in the early years and supporting children, families and communities to 
provide optimal early childhood environments are key to ensure we set children up for 
educational and lifelong success. The detailed ACT-specific information provided in this 
report enables us to track the developmental needs of young children in Canberra and 
respond using a targeted approach to address developmental vulnerabilities.

The five developmental domains that the AEDC measures are good predictors of adult 
health, education and social outcomes. Therefore, any vulnerability that is identified 
through the AEDC can be viewed as an opportunity to improve the outcomes for ACT 
children, if appropriately addressed.

Working collaboratively to understand and respond to the AEDC data across 
government and community is an essential step in ensuring children in Canberra are 
arriving at school ready to learn. I encourage you to read this comprehensive ACT AEDC 
results report and consider how you can use it as a strong evidence base to inform a 
response that improves outcomes for our children.

Rachel Stephen-Smith mla 
Minister for Disability, Children and Youth

Rachel Stephen-Smith mla 
Minister for Disability,  
Children and Youth
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Executive summary 

The AEDC was first completed nationwide in 2009 and is conducted every three years. 
The AEDC provides important information to communities, governments and schools to 
support their planning and service provision. The early environments and experiences 
children are exposed to shape their development. The AEDC is considered to be a 
measure of how well children and families are supported from conception through to 
school age.

Research shows that investing time, effort and resources in children’s early years, when 
their brains are developing rapidly, benefits children and the whole community. Early 
developmental gains support children through their school years and beyond.

The AEDC helps schools, communities and policy-makers understand how children are 
developing before they start their first year of full-time school, what is being done well and 
what can be improved.

Data from the AEDC can help identify the types of services, resources or support to meet 
the needs of communities.

ACT key findings — 2015

Figure 1: Percentage of children developmentally vulnerable, ACT and Australia, 2015
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The AEDC measures the 
development of children in 
Australia in their first year of 
fulltime school. Data is collected 
using an adapted version of the 
Early Development Instrument, 
which was developed in 
Canada. Teachers complete 
the instrument based on their 
knowledge and observations 
of the children in their class. 
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Figure 2: Profile of ACT students participating in the 2015 AEDC

of ACT students were developmentally vulnerable on one or more domain(s)
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●● 100% of schools (government, Catholic and independent) and 99.3% of kindergarten 
students (5,604 students) participated in the 2015 AEDC in the ACT.

●● In 2015, 22.5% of children in the ACT were developmentally vulnerable on one or more 
domain(s).

●● Compared to the national result, the ACT has a lower percentage of children 
developmentally vulnerable on each of the five domains, except physical health and 
wellbeing.

●● Continuing the trend seen in previous collection years, children in the ACT are most 
likely to be vulnerable on the physical health and wellbeing domain, and least likely to be 
vulnerable on the language and cognitive skills domain.

●● Aboriginal and Torres Strait Islander children are almost twice as likely to be 
developmentally vulnerable on one or more domain(s) (41.9%), compared 
to non-Aboriginal and Torres Strait Islander children (22.0%).

●● A higher percentage of children from language backgrounds other than English are 
developmentally vulnerable on one or more domain(s) (28.0%), compared to children from 
an English speaking background (20.9%).

●● The 2015 AEDC results indicate that Belconnen is the region with the highest percentage 
of children developmentally vulnerable on one or more domain(s) (25.1%) and North 
Canberra is the region with the lowest percentage of children developmentally vulnerable 
(19.4%).

●● Consistent with previous years, a higher percentage of boys are developmentally 
vulnerable on one or more domain(s) (29.4%), compared to girls (15.7%).

4 | 2015 AEDC — results for the ACT



Background on the AEDC

In 2009, Australia became the first country in the 
world to collect national data on the developmental 
health and wellbeing of all children as they start 
their first year of full-time school.
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The importance of early childhood development
Early childhood development is increasingly recognised as a key predictor of future 
outcomes for children. Research has shown that investing time, effort and resources in 
the early years of a child’s life has significant impacts on their behaviours, learning, health 
and wellbeing, as they transition from childhood to adulthood. Supporting early childhood 
development thus lays the basis for children to grow up with the skills to succeed, bringing 
benefits for them and the community as a whole.

About the AEDC
The AEDC is a national measure of children’s development, as they enter their first year of 
full-time school. The data for the AEDC is collected every three years using the Australian 
version of the Early Development Instrument (EDI), adapted from Canada. Participation is 
voluntary, with data collected through the cooperation of parents and the active involvement 
of the government, Catholic and independent school sectors across Australia.

In 2009, Australia became the first country in the world to collect national data on the 
developmental health and wellbeing of all children as they start their first year of full-time 
school. The success of the collection laid the foundation for the Australian Government’s 
commitment to ongoing AEDC data collection cycles. In 2012, the AEDC undertook the 
second collection, followed by the third collection in 2015.

The AEDC highlights what is working well and what needs to be improved or developed 
to support children and their families, and help communities know how their children are 
progressing. As a population-based measure, the AEDC is not designed to be an individual 
diagnostic tool. As such, results are reported publicly at a community level, acknowledging 
Australia’s diverse cultural context.

The AEDC provides evidence to guide planning and service-provision to ensure children are 
supported through their early years, school years and beyond.

About the AEDC domains
The Australian version of the EDI consists of approximately 100 questions across five key 
domains, which are closely linked to child health, education and social outcomes. The 
domains are:

●● physical health and wellbeing

●● social competence

●● emotional maturity

●● language and cognitive skills (school-based)

●● communications skills and general knowledge.

For each of the five AEDC domains, children receive a score between zero and ten, where 
zero is the most developmentally vulnerable. AEDC results are reported as a percentage of 
children who are considered to be ‘developmentally on track’, ‘developmentally at risk’ and 
‘developmentally vulnerable’ on each domain.

The AEDC domains have been shown to predict children’s later outcomes in health, 
wellbeing and academic success.

In 2009, Australia became 
the first country in the world 
to collect national data on 
the developmental health 
and wellbeing of all children 
as they start their first year 
of full-time school.
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The AEDC domains, domain icons and domain descriptions are summarised in Table 1 and their 
characteristics are detailed in Tables 2–6.

Table 1: Summary descriptions of the AEDC developmental domains

Domain Icon Description

Physical health 
and wellbeing

Children’s physical readiness for the school day, physical independence 
and gross and fine motor skills.

Social competence Children’s overall social competence, responsibility and respect, 
approach to learning and readiness to explore new things.

Emotional maturity Children’s pro-social and helping behaviours and absence of anxious 
and fearful behaviour, aggressive behaviour and hyperactivity 
and inattention.

Language and cognitive 
skills (school-based)

Children’s basic literacy, interest in literacy, numeracy and memory, 
advanced literacy and basic numeracy.

Communication skills and 
general knowledge

Children’s communication skills and general knowledge based on broad 
developmental competencies and skills.

Table 2: Characteristics of the physical health and wellbeing domain

Children 
developmentally 
on track

Almost never have problems that interfere with their ability to physically cope with the 
school day. These children are generally independent, have excellent motor skills, and 
have energy levels that can get them through the school day.

Children 
developmentally 
at risk

Experience some challenges that interfere with their ability to physically cope with the 
school day. This may include being dressed inappropriately, frequently late, hungry or 
tired. Children may also show poor coordination skills, have poor fine and gross motor 
skills, or show poor to average energy levels during the school day.

Children 
developmentally 
vulnerable

Experience a number of challenges that interfere with their ability to physically cope 
with the school day. This may include being dressed inappropriately, frequently late, 
hungry or tired. Children are usually clumsy and may have fading energy levels.

Table 3: Characteristics of the social competence domain

Children 
developmentally 
on track

Almost never have problems getting along, working, or playing with other children; 
are respectful to adults, are self-confident, are able to follow class routines; and are 
capable of helping others.

Children 
developmentally  
at risk

Experience some challenges in the following areas: getting along with other children 
and teachers, playing with a variety of children in a cooperative manner, showing 
respect for others and for property, following instructions and class routines, taking 
responsibility for their actions, working independently, and exhibiting self-control and 
self-confidence.

Children 
developmentally 
vulnerable

Experience a number of challenges with poor overall social skills. For example, 
children who do not get along with other children on a regular basis do not accept 
responsibility for their own actions and have difficulties following rules and class 
routines. Children may be disrespectful of adults, children, and others’ property; have 
low self-confidence and self-control, do not adjust well to change; and are usually 
unable to work independently.

2015 AEDC — results for the ACT | 7



Table 4: Characteristics of the emotional maturity domain

Children 
developmentally  
on track

Almost never show aggressive, anxious, or impulsive behaviour.  
Children will have good concentration and will often help other children.

Children 
developmentally  
at risk

Experience some challenges in the following areas: helping other children who are 
hurt, sick or upset, inviting other children to join in activities, being kind to other 
children, and waiting their turn in activities. They will sometimes experience problems 
with anxious behaviours, aggressive behaviour, temper tantrums, or problems with 
inattention or hyperactivity. 

Children 
developmentally 
vulnerable

Experience a number of challenges related to emotional regulation. For example 
problems managing aggressive behaviour, being prone to disobedience and/or easily 
distracted, inattentive, and impulsive. Children will usually not help others and are 
sometimes upset when left by their caregiver. 

Table 5: Characteristics of the language and cognitive skills (school-based) domain

Children 
developmentally 
on track

Children will be interested in books, reading and writing, and basic math; capable of 
reading and writing simple sentences and complex words. Will be able to count and 
recognise numbers and shapes.

Children 
developmentally 
at risk

Have mastered some but not all of the following literacy and numeracy skills: being 
able to identify some letters and attach sounds to some letters, show awareness of 
rhyming words, know writing directions, being able to write their own name, count 
to 20, recognise shapes and numbers, compare numbers, sort and classify, and 
understand simple time concepts. Children may have difficulty remembering things, 
and show a lack of interest in books, reading, maths and numbers, and may not have 
mastered more advanced literacy skills such as reading and writing simple words or 
sentences.

Children 
developmentally 
vulnerable

Experience a number of challenges in reading/writing and with numbers; unable to 
read and write simple words, will be uninterested in trying, and often unable to attach 
sounds to letters. Children will have difficulty remembering things, counting to 20, and 
recognising and comparing numbers; and are usually not interested in numbers.

Table 6: Characteristics of the communication skills and general knowledge domain

Children 
developmentally on 
track

Children will have excellent communication skills, can tell a story and communicate 
easily with both children and adults, and have no problems with articulation.

Children 
developmentally at risk

Have mastered some but not all of the following communication skills: listening, 
understanding and speaking effectively in English, being able to articulate clearly, 
being able to tell a story and to take part in imaginative play. Children may not know 
some basic general knowledge about the world such as knowing that leaves fall in 
autumn, apple is fruit, and dogs bark.

Children 
developmentally 
vulnerable

Children will have poor communication skills and articulation; have limited command 
of English (or the language of instruction), have difficulties talking to others, 
understanding, and being understood; and have poor general knowledge.
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AEDC score
AEDC domain scores are calculated for each domain for each individual child where enough valid 
responses have been recorded.

In the first data collection cycle, a series of cut-off scores was established for each of the five 
domains:

●● children falling below the 10th percentile were categorised as ‘developmentally vulnerable’

●● children falling between the 10th and 25th percentile were categorised as ‘developmentally at 
risk’

●● all other children were categorised as ‘developmentally on track’.

10th
percentile

25th
percentile

50th
percentile

Developmental categories

On track

Vulnerable

At risk
The cut-off scores set in 2009 provide a reference point against which later AEDC results can be 
compared. These have remained the same across the three collection cycles.

How the AEDC results are reported
AEDC results are presented as the number and percentage of children who are developmentally 
on track, developmentally at risk and developmentally vulnerable on each domain. Further, two 
summary indicators are presented to show the percentage of children who are developmentally 
vulnerable on one or more domain(s) and developmentally vulnerable on two or more domains. 

The AEDC reports developmental vulnerability on the basis of where a child lives rather than 
where they attend school. There are a greater number of children attending school in the ACT 
than the number of children with ACT residential addresses, as many children from surrounding 
regional NSW attend school in the ACT. In this report the population of children attending school 
in the ACT has been used to analyse demographic figures, rather than the population of children 
residing in the ACT.

Domain information about children with special needs is not included in the AEDC results 
because of the already identified substantial developmental needs of this group. However, 
teachers complete demographic information on children with special needs to enable 
communities to be responsive to all children in their community. 
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Using the data to improve 
outcomes for children

The AEDC can be used by communities, schools, government and 
non-government agencies and policy makers, in conjunction with 
other resources (such as state/ territory and national statistics) 
to plan and evaluate efforts to create optimal early childhood 
development outcomes. 
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The AEDC can be used by communities, schools, government and non-government agencies 
and policy makers, in conjunction with other resources (such as state/ territory and national 
statistics) to plan and evaluate efforts to create optimal early childhood development outcomes. 

At the government level, the AEDC provides a sound basis for strategic planning, policy creation 
and policy evaluation. Policy makers can use AEDC results to help inform policy priorities 
and develop policy frameworks that more effectively meet the needs of children and families. 
Governments of all levels can use the AEDC data to inform their strategic plans, to monitor the 
progress of communities over time and to assess the impact of policy changes.

The AEDC data is a powerful tool for initiating conversations and partnerships across education, 
health and community services. Providing a common  ground from which key stakeholders can 
work together, the AEDC can enable governments at all levels, policy makers and communities 
to form partnerships to plan and implement activities, programs and services to help shape the 
future and wellbeing of children in Australia.

The AEDC provides important information to communities, governments and schools to support 
their planning and service provision. The ACT Government, Community Services Directorate 
has delivered community regional forums for the Government, Catholic and Independent school 
sectors to provide an opportunity for schools to better understand their AEDC results, how they 
can be used to inform school planning and what support services are available in the community 
to reduce developmental vulnerability. 

The ACT Government, Community Services Directorate has demonstrated a 

strong commitment to supporting the translation and utilisation of the AEDC 

results. This has been achieved through working across systems to effect change 

by engaging with representatives from each layer of influence in children’s 

development — families, community, environments, services, systems, policy and 

governance to promote the AEDC and the importance of the early years.  

The early environments and experiences children are exposed to shape their development. 
The AEDC is considered to be a measure of how well children and families are supported from 
conception through to school age. Research shows that investing time, effort and resources in 
children’s early years, when their brains are developing rapidly, benefits children and the whole 
community. Early developmental gains support children through their school years and beyond.

The AEDC helps communities understand how children are developing before they start their 
first year of full-time school, what is being done well and what can be improved. Communities 
can use the AEDC to help identify services, resources and support to meet the needs of their 
community. 
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The AEDC data is a powerful tool for initiating conversations and partnerships across education, 
health and community services. By providing a common ground from which key stakeholders 
can work together, the AEDC can enable communities to form partnerships to plan and 
implement activities, programs and services to help shape the future and wellbeing of children 
in Australia. Connecting with key stakeholders, particularly early childhood education and care 
services, can give communities the opportunity to reach families in ways that are not resource 
intensive. 

When reviewing the information in this report consider: 

●● What are the strengths and vulnerabilities of children in the ACT or ACT community/region of 
interest? 

●● How does this community compare to other similar communities, the ACT or the Australian 
average? 

●● What factors may be contributing to the proportion and number of children who are 
developmentally vulnerable in the community? 

●● What other demographic and community data would be useful to add context to the AEDC 
data? 

●● When exploring AEDC results you may wish to consider how well connected the network of 
community stakeholders is and who provides services to children and families. Ask: 

● Are families well informed about what is available in the community? 

● Do communities have well established referral pathways for connecting families to services 
and supports? 

● Do communities have well connected services that work collaboratively to deliver well 
coordinated ‘joined up’ responses across service systems and sectors? 

Also consider how stakeholders can connect strategically with the communities and families to: 

●● Be informed about what is happening for children 

●● Discuss what could be done to better support children’s development in the early years 

●● Collaborate in the development and implementation of a community, regional or ACT wide 
plan that strategically provides a vision and direction for early years’ service provision within 
the community.
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Demographics of ACT students 
included in the AEDC

In 2015, there were a total of 5,604 ACT students included in 
the AEDC. The ACT’s child participation rate has consistently 
stayed above 99% across the three collection cycles. In 2015, 
100% of eligible schools contributed to the results.
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In 2015, there were a total of 5,604 ACT students included in the AEDC. The ACT’s child 
participation rate has consistently stayed above 99% across the three collection cycles. In 2015, 
100% of eligible schools contributed to the results.

Table 7 shows the number and proportion of children included in the AEDC with special needs 
status and the number and proportion of children needing further assessment. Children with 
special needs status are those who have chronic medical, physical or intellectual disabilities 
that require special assistance, based on medical diagnosis. The percentage of students with 
special needs status increased slightly from 4.6% in 2009 to 4.9% in 2012, before decreasing to 
4.4% in 2015. The proportion of students identified by teachers as requiring further assessment 
increased from 8.1% in 2012, to 10.7% in 2015.

In 2015 there were 152 (2.7%) Aboriginal and Torres Strait Islander students in the ACT. Since 
2009, the percentage of Aboriginal and Torres Strait Islander students has remained fairly stable.

There were 1,235 (22.0%) students with a language background other than English (LBOTE) in 
2015. The percentage of LBOTE students has been gradually increasing from 16.8% in 2009 to 
22.0% in 2015.

Table 7: AEDC collection overview, ACT students and Australia 

ACT Australia
2009 2012 2015 2009 2012 2015

Total number of children included 4,611 
(104.2%*)

5,106 
(99.9%)

5,604 
(99.3%)

261,147 
(97.5%)

289,973 
(96.5%)

302,003 
(96.5%)

Teachers contributing to the results 265 277 306 15,522 16,425 16,968

Children reported as having diagnosed 
special needs

210  
(4.6%)

251 
(4.9%)

246 
(4.4%)

11,484 
(4.4%)

14,173 
(4.9%)

14,065 
(4.7%)

Mean age of children 5 yrs 
7 mths

5 yrs 
8 mths

5 yrs 
7 mths

5 yrs 
7 mths

5 yrs 
7 mths

5 yrs 
7 mths

Children identified by teachers as requiring 
further assessment^ 

394 
(8.6%)

410 
(8.1%)

598 
(10.7%)

27,218 
(10.5%)

29,628 
(10.3%)

34, 793 
(11.6%)

Male children 2,398 
(52.0%)

2,669 
(52.3%)

2,846 
(50.8%)

134,031 
(51.3%)

148,985 
(51.4%)

154,846 
(51.3%)

Female children 2,213 
(48.0%)

2,437 
(47.7%)

2,758 
(49.2%)

127,116 
(48.7%)

140,988 
(48.6%)

147,157 
(48.7%)

Aboriginal and Torres Strait Islander children 119 
(2.6%)

125 
(2.4%)

152 
(2.7%)

12,416 
(4.8%)

15,490 
(5.3%)

17,351 
(5.7%)

Children born in another country 355 
(7.7%)

509 
(10.0%)

531 
(9.5%)

17,119 
(6.6%)

21,718 
(7.5%)

22,549 
(7.5%)

Children with a language background other 
than English: 
 Total

774 
(16.8%)

981 
(19.2%)

1,235 
(22.0%)

46,967 
(18.0%)

55,489 
(19.1%)

64,881 
(21.5%)

 Proficient  
 in English

638 
(13.8%)

819 
(16.0%)

1,050 
(18.7%)

38,513 
(14.7%)

46,880 
(16.2%)

56,127 
(18.6%)

 Not proficient  
 in English 

127 
(2.8%)

136 
(2.7%)

176 
(3.1%)

7,596 
(2.9%)

7,893 
(2.7%)

8,252 
(2.7%)

NOTE: ACT demographic data presented in the table above is based on the population of children attending school in the ACT 
(ACT kindergarten students).  
‘Not stated’ responses to the requiring further assessment question have been excluded from percentage calculations.   
* More children were included in the ACT than the estimated number of eligible children. 

 ^ E.g. Medical and physical, behaviour management, emotional and cognitive development.
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ABORIGINAL & 
TORRES STRAIT 

ISLANDER STUDENTS

M A L E F E M A L E

AEDC collection overview — 
ACT students 2015
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As shown in Table 8, the vast majority of ACT students (97.6%) were reported by their 
teachers to be making good progress in adapting to the structure and learning environment 
of the school in 2015. This was similar to the equivalent results in 2012 and 2009.

Table 8: Transition to school—ACT teachers’ responses to the question: “Would you 
say that this child is making good progress in adapting to the structure and 
learning environment of the school?”

Teacher(s) responses 2009 2012 2015

True 4324 (98.4%) 4743 (97.6%) 5455 (97.6%)

Not true 70 (1.6%) 98 (2.0%) 125 (2.2%)

Don’t know 2 (0%) 19 (0.4%) 10 (0.2%)

When families and schools work together, children are more likely to build good 
relationships and do better at school. In 2015 most ACT students (94.5%) had parent(s)/
caregiver(s) who were actively engaged with the school in supporting their child’s learning, 
according to their teacher as shown in Table 9. This was very similar to the corresponding 
results for previous AEDC collection years.

Table 9: ACT teachers’ responses to the question: “Would you say that this child has 
parent(s)/caregiver(s) who are actively engaged with the school in supporting 
their child’s learning?”

Teacher(s) responses 2009 2012 2015

True 4137 (94.1%) 4572 (94.1%) 5280 (94.5%)

Not true 221 (5.0%) 239 (4.9%) 268 (4.8%)

Don’t know 38 (0.9%) 49 (1.0%) 42 (0.8%)

As shown in Table 10, in 2015 91.9% of ACT students were regularly read to/encouraged 
in his/her reading at home, as reported by their teacher. This percentage was slightly lower 
than in 2009 (93.7%) and 2012 (93.3%). 

Table 10: Teachers’ responses to the question: “Would you say that this child is 
regularly read to/encouraged in his/her reading at home, as far as you 
can tell?”

Teacher(s) responses 2009 2012 2015

True 4112 (93.7%) 4533 (93.3%) 5139 (91.9%)

Not true 112 (2.6%) 194 (4.0%) 269 (4.8%)

Don’t know 172 (3.9%) 133 (2.7%) 182 (3.3%)

NOTE: Tables 8–10 Due to a small number of ‘not stated’ responses, numbers may not add to total number of 
ACT students. Not stated responses have also been excluded from percentage calculations.  
ACT data presented in the tables above is based on the population of children attending school in the 
ACT (ACT kindergarten students).

Teachers consistently 

reported that more 

than 90% of ACT 

parents and carers 

are actively engaged 

with their child’s 

school. 
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Emerging trends in early 
childhood development 
in the ACT

Since 2009 ACT children have remained consistently least likely to 
be vulnerable on the language and cognitive skills domain and most 
likely to be vulnerable on the physical health and wellbeing domain.
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ACT comparisons between 2012 and 2015
In the ACT from 2012 to 2015, there was a significant increase in the percentage of children 
developmentally vulnerable on the social competence (8.6% to 9.4%), emotional maturity (7.2% 
to 8.2%) and language and cognitive skills domains (3.9 % to 5.9%). 

Over the same time there was a slight decrease (not significant) in the percentage of children 
developmentally vulnerable on the communication and general knowledge domain from 8.1% 
to 7.7% and a slight increase (not significant) on the physical health and well being domain from 
10.6% to 10.9%. Slight increases (not significant) were also seen in the percentage of children 
developmentally vulnerable on one or more domain(s) (from 22.0% in 2012 to 22.5% in 2015) 
and two or more domains (from 9.8% in 2012 to 10.3% in 2015), as shown in Table 12.

Table 11: Percentage of ACT children developmentally vulnerable, 2012 and 2015

Domain 2012 2015

Physical health and wellbeing 10.6 10.9

Social competence 8.6 9.4

Emotional maturity 7.2 8.2

Language and cognitive skills (school-based) 3.9 5.9

Communication and general knowledge 8.1 7.7

Developmentally vulnerable on: one or more domain(s) 22.0 22.5

 two or more domains 9.8 10.3

 Significant increase in developmental vulnerability between years

 No significant change between years
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Since 2009 ACT children have remained consistently least likely to be vulnerable on the language 
and cognitive skills domain and most likely to be vulnerable on the physical health and wellbeing 
domain (Figure 3). While there were decreases in developmental vulnerability across the majority 
of domains between 2009 and 2012, unfortunately most of these gains were not sustained in 
2015 when vulnerability increased significantly in the social competence, emotional maturity and 
language and cognitive skills domains, as outlined earlier.

Figure 3: Percentage of ACT children developmentally vulnerable on each domain, 2009, 
2012 and 2015
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With data sets covering three collections, results from  2009, 2012 and 2015 can be compared 
to identify emerging trends in early childhood development in the ACT as shown in Table 12.

Table 12: Percentage of ACT children developmentally vulnerable on each domain 2009, 
2012 and 2015

Domain 2009 2012 2015

Physical health and wellbeing 9.4 10.6 10.9

Social competence 8.9 8.6 9.4

Emotional maturity 9.0 7.2 8.2

Language and cognitive skills (school-based) 5.7 3.9 5.9

Communication and general knowledge 8.9 8.1 7.7
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Physical health and wellbeing 
The percentage of children developmentally vulnerable on the physical health and wellbeing 
domain in the ACT has increased significantly over time from 9.4% in 2009 to 10.9% in 2015. 
The percentage increased significantly from 9.4% in 2009 to 10.6% in 2012, followed by another 
slight increase (not significant) to 10.9% in 2015. 

Social competence 
Developmental vulnerability in the social competence domain has fluctuated over the last three 
collections, decreasing slightly (not significant) from 8.9% in 2009 to 8.6% in 2012 and then 
increasing significantly to 9.4% in 2015. 

Emotional maturity 
The percentage of children developmentally vulnerable on the emotional maturity domain has 
fluctuated over time. There was a significant decrease in vulnerability in the emotional maturity 
domain between 2009 and 2012 (from 9.0% to 7.2%). However, this decrease in vulnerability 
was not sustained as the percentage then rose significantly to 8.2% in 2015. 

Language and cognitive skills (school-based)
There has been a fluctuation in the percentage of children vulnerable on the language and 
cognitive skills domain between 2009 and 2015. There was a significant decrease in vulnerability 
in the language and cognitive skills domain from 5.7% in 2009 to 3.9% in 2012. Unfortunately, 
this gain was not continued when in 2015 the percentage of vulnerability increased significantly 
to 5.9%

Communication skills and general knowledge 
Developmental vulnerability across the communication and general knowledge domain has 
significantly decreased over the last three collection years. There was a significant decrease in 
the percentage of children vulnerable between 2009 and 2012 (from 8.9% in 2009 to 8.1% in 
2012) followed by another decrease (not significant) in 2015 to 7.7%. 

Developmentally vulnerable on one or more domain(s)
The percentage of children developmentally vulnerable on one or more domain(s) has 
remained relatively stable over the 2009–15 period. In 2015, 22.5% of children in the ACT were 
developmentally vulnerable on one or more domain(s), which is similar to 2009 (22.2%) and 2012 
(22.0%).  

Developmentally vulnerable on two or more domains
The percentage of children vulnerable on two or more domains has fluctuated slightly over the 
three collections. After decreasing significantly from 10.9% to 9.8% from 2009 to 2012, the 
percentage of children developmentally vulnerable on two or more domains then increased to 
10.3% in 2015.
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Table 13: ACT emerging trends by domain and development category, 2009, 2012 and 2015

Domain Year Developmentally 
on track

Developmentally 
at risk

Developmentally 
vulnerable

Total

No. Per cent No. Per cent No. Per cent No.

Physical health and wellbeing 2015 3,755 72.7 846 16.4 564 10.9 5,165

2012 3,358 72.6 780 16.9 490 10.6 4,628

2009 3,202 76.3 601 14.3 395 9.4 4,198

Social competence 2015 3,845 74.5 836 16.2 483 9.4 5,164

2012 3,489 75.5 734 15.9 396 8.6 4,619

2009 3,142 74.9 683 16.3 372 8.9 4,197

Emotional maturity 2015 3,910 75.9 819 15.9 423 8.2 5,152

2012 3,651 79.0 636 13.8 333 7.2 4,620

2009 3,160 75.5 652 15.6 376 9.0 4,188

Language and cognitive skills 
(school-based)

2015 4,312 83.5 549 10.6 303 5.9 5,164

2012 3,987 86.5 440 9.5 182 3.9 4,609

2009 3,505 83.8 440 10.5 238 5.7 4,183

Communication skills and general 
knowledge 

2015 3,898 75.5 870 16.8 397 7.7 5,165

2012 3,393 73.4 853 18.5 376 8.1 4,622

2009 3,154 75.2 665 15.9 375 8.9 4,194

NOTE: Percentage and total number is of children with a valid score.

Table 14: ACT emerging trends by summary indicator, 2009, 2012 and 2015

Summary indicator Year
Number of 
children

Percentage 
of children Total

Developmentally vulnerable on one or more domain(s) 2015 1,161 22.5 5,157

2012 1,010 22.0 4,594

2009 927 22.2 4,180

Developmentally vulnerable on two or more domains 2015 531 10.3 5,158

2012 454 9.8 4,616

2009 456 10.9 4,190

NOTE: Total number is of children with a valid score.
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National and state/territory 
comparisons

Compared to the national result, the ACT has a lower percentage 
of children developmentally vulnerable on each of the five 
domains, except physical health and wellbeing.
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Compared to the national result, the ACT has a lower percentage of children developmentally 
vulnerable on each of the five domains, except physical health and wellbeing.

In 2015, 10.9% of ACT children were developmentally vulnerable on the physical health and 
wellbeing domain in comparison to 9.7% of Australian children.  Compared to the Australia wide 
result, the ACT has consistently had a higher percentage of children vulnerable on this domain 
across the three AEDC collections. 

In the language and cognitive skills domain, the ACT has a lower percentage of children 
developmentally vulnerable (5.9%) than all other states/territories except NSW (4.8%). 

Table 15: Percentage of children developmentally vulnerable, Australia and states and 
territories, 2009, 2012 and 2015

Domain or  
summary Indicator Year Aust. ACT NSW QLD WA SA TAS VIC NT

Physical health 
and wellbeing

2015 9.7 10.9 8.5 12.4 9.9 10.8 10.0 7.9 15.9

2012 9.3 10.6 8.3 11.6 9.8 10.2 9.9 7.8 15.0

2009 9.3 9.4 8.6 11.0 10.1 10.0 10.0 7.7 18.7

Social  
competence

2015 9.9 9.4 9.2 12.4 8.4 10.8 8.6 8.7 18.5

2012 9.3 8.6 8.5 11.5 8.4 11.3 8.2 8.1 14.9

2009 9.5 8.9 8.8 12.1 7.7 10.1 8.7 8.4 17.9

Emotional  
maturity

2015 8.4 8.2 6.8 10.1 8.5 9.7 8.9 8.0 15.5

2012 7.6 7.2 6.2 9.3 8.3 9.3 8.1 7.2 13.5

2009 8.9 9.0 7.4 11.0 8.8 10.3 8.5 8.3 15.4

Language and cognitive 
skills (school-based)

2015 6.5 5.9 4.8 8.0 6.6 6.8 7.5 6.3 21.5

2012 6.8 3.9 4.8 9.1 8.6 6.8 7.1 6.1 20.8

2009 8.9 5.7 5.9 15.6 12.0 6.1 7.7 6.1 22.5

Communication skills 
and general knowledge

2015 8.5 7.7 8.1 10.5 8.0 8.2 6.4 7.6 16.2

2012 9.0 8.1 8.5 10.7 9.1 8.9 6.6 8.0 14.4

2009 9.2 8.9 9.2 10.5 8.9 8.0 7.0 8.3 17.5

Developmentally 
vulnerable on one or 
more domain(s) 

2015 22.0 22.5 20.2 26.1 21.3 23.5 21.0 19.9 37.2

2012 22.0 22.0 19.9 26.2 23.0 23.7 21.5 19.5 35.5

2009 23.6 22.2 21.3 29.6 24.7 22.8 21.8 20.3 38.7

Developmentally 
vulnerable on two or 
more domains 

2015 11.1 10.3 9.6 14.0 10.5 12.2 10.7 9.9 23.1

2012 10.8 9.8 9.2 13.8 11.2 12.2 10.1 9.5 20.9

2009 11.8 10.9 10.3 15.8 12.2 11.5 10.8 10.0 23.4
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ACT regional overview

The AEDC reports data for seven regions of the ACT:  
Belconnen, Gungahlin, North Canberra, South Canberra, 
Tuggeranong, Weston Creek and Woden. 
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The AEDC reports data for seven regions of the ACT: Belconnen, Gungahlin, North Canberra, 
South Canberra, Tuggeranong, Weston Creek and Woden (see Figure 4). 

AEDC publications refer to the ACT regions which are geographic areas, usually equivalent to 
a Local Government Area (LGA) as AEDC communities (eg. on the AEDC website and national 
report). 

AEDC data is also collected for children living in the ACT but outside the seven ACT regions in 
‘Regional ACT’. Due to small numbers, data for ‘Regional ACT’ is not provided in this report. 

Further information on the local communities (suburbs or small area localities) within these ACT 
regions/AEDC communities can be found in community profiles and online maps from the AEDC 
website www.aedc.gov.au

Figure 4: Number of ACT children participating in the AEDC by region, 2015

Woden  –  501

Tuggeranong  –  1,199

Weston Creek  –  323

Belconnen  –  1,388
Gungahlin  –  1,198

North Canberra  –  500

South Canberra  –  271
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As shown in Figure 5, developmental vulnerability varies across ACT regions. In 2015, the regions 
with the lowest percentage of children developmentally vulnerable on one or more domain(s) 
were North Canberra (19.4%), South Canberra (19.8%) and Weston Creek (20.1%). Conversely, 
the regions with the highest percentage of children developmentally vulnerable on one or more 
domain(s) were Belconnen (25.1%) and Gungahlin (23.0%). 

The region with the lowest percentage of children developmentally vulnerable on two or more 
domains in 2015 was South Canberra (7.6%). Belconnen (12.1%) and Weston Creek (11.1%) 
had the highest percentage of children developmentally vulnerable on two or more domains. 

Figure 5: Percentage and number of ACT children developmentally vulnerable on one or 
more and two or more domains of the AEDC by region, 2015

 

DV1 Developmentally vulnerable 
 on one or more domain(s)

DV2 Developmentally vulnerable
  on two or more domains

Belconnen DV1 25.1% (327)
 DV2 12.1% (158)

Gungahlin DV1 23.0% (266)
 DV2 9.8% (113)

South Canberra DV1 19.8% (52)
 DV2 7.6% (20)

Tuggeranong DV1 21.8% (247)
 DV2 9.8% (111)

North Canberra DV1 19.4% (94)
 DV2 9.3% (45)

Weston Creek DV1 20.1% (61)
 DV2 11.1% (34)

Woden DV1 22.0% (106)
 DV2 9.1% (44)
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Over the past three collection years of AEDC data, there have been regional shifts in where 
the highest percentage of developmental vulnerability sits within the ACT. In 2009 the region 
with the highest percentage of children developmentally vulnerable on one or more domain(s) 
was Weston Creek (27.9%), while in 2012 it was Tuggeranong (24.6%) and in 2015 it was 
Belconnen (25.1%).

Over the three Census cycles, Weston Creek has seen a significant decline in the percentage 
of children developmentally vulnerable on one or more domain(s). In 2009 Weston Creek was 
the region with the highest percentage of children developmentally vulnerable on one or more 
domain(s) at 27.9%. This level of high developmental vulnerability dropped to 22.0% in 2012 and 
then to 20.1% in 2015.

Woden has seen a trend of increasing vulnerability since 2009. In 2009 there were 17.8% of 
children developmentally vulnerable on one or more domain(s) in Woden and by 2015 this had 
increased significantly to 22.0%. The other regions have displayed fluctuations in the percentage 
of children developmentally vulnerable on one or more domain(s) across the three Census cycles, 
rather than linear trends. 

Figure 6: Percentage of ACT children developmentally vulnerable on one or more domain(s) by region, 2009, 2012 and 2015
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Table 16: Percentage of ACT children developmentally vulnerable on one or more 
domain(s) by region, 2009, 2012 and 2015

Developmentally vulnerable 
on one or more domain(s)

Developmentally vulnerable 
on two or more domains

District 2009 2012 2015 2009 2012 2015

Belconnen 23.2 21.9 25.1 12.3 10.0 12.1

Gungahlin 23.6 22.3 23.0 10.5 10.2 9.8

North Canberra 22.9 17.7 19.4 11.8 8.4 9.3

South Canberra 12.4 20.2 19.8 6.6 10.8 7.6

Tuggeranong 22.4 24.6 21.8 10.2 11.1 9.8

Weston Creek 27.9 22.0 20.1 15.5 7.9 11.1

Woden 17.8 20.2 22.0 8.2 7.6 9.1
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Belconnen
According to the 2015 results, the proportion of children developmentally vulnerable on one 
or more domain(s) was higher for Belconnen (25.1%) in comparison to the ACT (22.5%) 
and Australia (22%). In 2015, Belconnen was the ACT region with the highest percentage of 
developmental vulnerability on one or more domain(s) (25.1%).

The percentage of children vulnerable on one or more domain(s) in Belconnen has fluctuated 
over collection years. In 2009 there were 23.2% of Belconnen children developmentally 
vulnerable on one or more domain(s) before this decreased (not significant) to 21.9% in 
2012. The percentage of Belconnen children developmentally vulnerable on one or more 
domain(s) then significantly increased in 2015 to 25.1%. 

Table 17: Overview of Belconnen

Selected characteristic Number

Schools contributing to results 66

Total number of children included 1,388

Female children 666

Male children 722

Aboriginal and Torres Strait Islander children 37

Children born overseas 105

Children with a language background other than English: Proficient in English 237

Not proficient in English 55

Table 18: Percentage of children developmentally vulnerable, Belconnen, 2009, 2012 
and 2015

Domain 2009 2012 2015

Physical health and wellbeing 10.5 11.7 12.1

Social competence 9.9 8.1 10.7

Emotional maturity 9.6 7.1 9.4

Language and cognitive skills (school-based) 5.8 3.7 6.6

Communication skills and general knowledge 8.9 6.4 9.5

Developmentally vulnerable on one or more domain(s) 23.2 21.9 25.1

Developmentally vulnerable on two or more domains 12.3 10.0 12.1
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Gungahlin 
According to the 2015 results, the proportion of children developmentally vulnerable on 
one or more domain(s) was slightly higher for Gungahlin (23.0%) in comparison to the ACT 
(22.5%) and Australia (22.0%). In 2015, Gungahlin was the ACT region with the second 
highest percentage of developmental vulnerability on one or more domain(s) (23.0%).

The percentage of Gungahlin children developmentally vulnerable on one or more domain(s) 
has remained relatively stable over the three collection years, with no significant changes.   

Table 19: Overview of Gungahlin

Selected characteristic Number

Schools contributing to results 64

Total number of children included 1,198 

Female children 594

Male children 604

Aboriginal and Torres Strait Islander children 20

Children born overseas 114

Children with a language background other than English: Proficient in English 354

Not proficient in English 46

Table 20: Percentage of children developmentally vulnerable, Gungahlin, 2009, 2012 and 
2015

Domain 2009 2012 2015

Physical health and wellbeing 11.3 10.9 10.4

Social competence 7.9 8.7 8.6

Emotional maturity 9.6 7.1 8.0

Language and cognitive skills (school-based) 5.1 2.8 4.6

Communication skills and general knowledge 9.8 10.4 8.3

Developmentally vulnerable on one or more domain(s) 23.6 22.3 23.0

Developmentally vulnerable on two or more domains 10.5 10.2 9.8
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North Canberra
According to the 2015 results, the proportion of children developmentally vulnerable on 
one or more domain(s) was lower for North Canberra (19.4%) in comparison to the ACT 
(22.5%) and Australia (22.0%). In 2015, North Canberra was the ACT region with the lowest 
percentage of developmental vulnerability on one or more domain(s) (19.4%).

There have been some fluctuations in the percentage of North Canberra children 
developmentally vulnerable on one or more domain(s) over the AEDC collections. There was 
a significant decrease in the percentage of children developmentally vulnerable on one or 
more domain(s) in North Canberra from 22.9% in 2009 to 17.7% in 2012. This was followed 
by an increase to 19.4% of children developmentally vulnerable on one or more domain(s) in 
2015 (not significant). 

Table 21: Overview of North Canberra

Selected characteristic Number

Schools contributing to results 36

Total number of children included 500

Female children 248

Male children 252

Aboriginal and Torres Strait Islander children 12

Children born overseas 71

Children with a language background other than English: Proficient in English 102

Not proficient in English 16

Table 22: Percentage of children developmentally vulnerable, North Canberra, 2009, 
2012 and 2015

Domain 2009 2012 2015

Physical health and wellbeing 8.8 10.7 9.7

Social competence 8.1 7.2 9.1

Emotional maturity 11.0 7.5 6.6

Language and cognitive skills (school-based) 6.9 2.6 6.0

Communication skills and general knowledge 10.3 6.1 6.8

Developmentally vulnerable on one or more domain(s) 22.9 17.7 19.4

Developmentally vulnerable on two or more domains 11.8 8.4 9.3
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South Canberra 
According to the 2015 results, the proportion of children developmentally vulnerable on one 
or more domain(s) was lower for South Canberra (19.8%) in comparison to the ACT (22.5%) 
and Australia (22.0%). In 2015, South Canberra was the ACT region with the second lowest 
percentage of developmental vulnerability on one or more domain(s) (19.8%). 

Since the first AEDC collection there has been some fluctuation in the percentage of South 
Canberra children developmentally vulnerable on one or more domain(s). There was a 
significant increase in the percentage of South Canberra children developmentally vulnerable 
on one or more domain(s) between 2009 (12.4%) and 2012 (20.2%). This was followed by a 
slight decrease (not significant) to 19.8% in 2015.  

Table 23: Overview of South Canberra

Selected characteristic Number

Schools contributing to results 27

Total number of children included 271 

Female children 141

Male children 130

Aboriginal and Torres Strait Islander children 7

Children born overseas 40

Children with a language background other than English: Proficient in English 47

Not proficient in English 8

Table 24: Percentage of children developmentally vulnerable, South Canberra, 2009, 
2012 and 2015

Domain 2009 2012 2015

Physical health and wellbeing 5.3 8.4 9.1

Social competence 5.7 6.9 6.8

Emotional maturity 4.9 6.1 8.0

Language and cognitive skills (school-based) 4.0 5.0 4.6

Communication skills and general knowledge 5.7 11.5 6.8

Developmentally vulnerable on one or more domain(s) 12.4 20.2 19.8

Developmentally vulnerable on two or more domains 6.6 10.8 7.6
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Tuggeranong 
According to the 2015 results, the proportion of children developmentally vulnerable on one 
or more domain(s) was relatively similar for Tuggeranong (21.8%) in comparison to the ACT 
(22.5%) and Australia (22.0%). In 2015, Tuggeranong was the ACT region with the fourth 
highest percentage of developmental vulnerability on one or more domain(s) (21.8%). 

The percentage of Tuggeranong children developmentally vulnerable on one or more 
domain(s) has fluctuated over time. Between 2009 and 2012 the percentage of Tuggeranong 
children developmentally vulnerable on one or more domain(s) increased significantly from 
22.4% to 24.6% before decreasing significantly to 21.8% in 2015.  

Table 25: Overview of Tuggeranong

Selected characteristic Number

Schools contributing to results 58

Total number of children included 1,199

Female children 592

Male children 607

Aboriginal and Torres Strait Islander children 57

Children born overseas 42

Children with a language background other than English: Proficient in English 131

Not proficient in English 14

Table 26: Percentage of children developmentally vulnerable, Tuggeranong 2009, 2012 
and 2015

Domain 2009 2012 2015

Physical health and wellbeing 9.6 10.3 11.7

Social competence 9.4 10.7 9.1

Emotional maturity 8.8 9.2 7.3

Language and cognitive skills (school-based) 5.6 5.5 7.3

Communication skills and general knowledge 7.3 8.5 6.3

Developmentally vulnerable on one or more domain(s) 22.4 24.6 21.8

Developmentally vulnerable on two or more domains 10.2 11.1 9.8
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Weston Creek
According to the 2015 results, the proportion of children developmentally vulnerable on one 
or more domain(s) was lower for Weston Creek (20.1%) in comparison to the ACT (22.5%) 
and Australia (22.0%). In 2015, Weston Creek was the ACT region with the third lowest 
percentage of developmental vulnerability on one or more domain(s) (20.1%).

Over the three Census years Weston Creek has seen a significant decline in the percentage 
of children developmentally vulnerable on one or more domain(s). In 2009 Weston Creek 
was the region with the highest percentage of children developmentally vulnerable on one or 
more domain(s) at 27.9%. This level of high developmental vulnerability dropped significantly 
to 22.0% in 2012 and then again to 20.1% in 2015 (not significant). 

Table 27: Overview of Weston Creek

Selected characteristic Number

Schools contributing to results 31

Total number of children included 323

Female children 165

Male children 158

Aboriginal and Torres Strait Islander children 8

Children born overseas 24

Children with a language background other than English: Proficient in English 38

Not proficient in English 5

Table 28: Percentage of children developmentally vulnerable, Weston Creek 2009, 2012 
and 2015

Domain 2009 2012 2015

Physical health and wellbeing 9.9 12.7 11.1

Social competence 13.0 8.5 9.4

Emotional maturity 10.7 3.0 8.3

Language and cognitive skills (school-based) 10.1 4.9 7.2

Communication skills and general knowledge 13.0 6.2 6.5

Developmentally vulnerable on one or more domain(s) 27.9 22.0 20.1

Developmentally vulnerable on two or more domains 15.5 7.9 11.1
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Woden
According to the 2015 results, the proportion of children developmentally vulnerable on one 
or more domain(s) was similar for Woden (22.0%) in comparison to the ACT (22.5%) and 
Australia (22.0%). The proportion of developmental vulnerability varies across ACT regions. 
In 2015, Woden was the ACT region with the third highest percentage of developmental 
vulnerability on one or more domain(s) (22.0%). 

Woden has seen a trend of increasing vulnerability since 2009. In 2009 there were 17.8% 
of children vulnerable on one or more domain(s) in Woden and by 2015 this increased 
significantly to 22.0%.

Table 29: Overview of Woden

Selected characteristic Number

Schools contributing to results 36

Total number of children included 501

Female children 243

Male children 258

Aboriginal and Torres Strait Islander children 4

Children born overseas 104

Children with a language background other than English: Proficient in English 127

Not proficient in English 28

Table 30: Percentage of children developmentally vulnerable, Woden 2009, 2012 and 
2015

Domain 2009 2012 2015

Physical health and wellbeing 6.5 6.8 9.3

Social competence 6.2 6.3 8.9

Emotional maturity 6.2 6.0 8.7

Language and cognitive skills (school-based) 3.3 2.9 3.5

Communication skills and general knowledge 10.3 9.4 7.2

Developmentally vulnerable on one or more domain(s) 17.8 20.2 22.0

Developmentally vulnerable on two or more domains 8.2 7.6 9.1
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ACT results for  
population groups

The following section examines AEDC results for population 
groups, including Aboriginal and Torres Strait Islander children, 
children with a language background other than English 
and males/females. Breaking down the data in this way is a 
valuable resource to inform policy and service delivery. 
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The following section examines AEDC results for population groups, including Aboriginal 
and Torres Strait Islander children, children with a language background other than 
English and males/females. Breaking down the data in this way is a valuable resource to 
inform policy and service delivery. 

Aboriginal and Torres Strait Islander children
In 2015 a total of 152 Aboriginal and Torres Strait Islander kindergarten students in the 
ACT participated in the AEDC. This represents 2.7% of ACT kindergarten students. 

Aboriginal and Torres Strait Islander children remain much more likely to be 
developmentally vulnerable than non-Aboriginal and Torres Strait Islander children. 
The percentage of ACT Aboriginal and Torres Strait Islander children developmentally 
vulnerable on one or more domain(s) has fluctuated over the three AEDC collection 
years, increasing significantly from 37.0% in 2009 to 45.4% in 2012 and then slightly 
decreasing (not significant) to 41.9% in 2015 (Table 31).

At the national level, the gap between Aboriginal and Torres Strait Islander children 
and non-Aboriginal and Torres Strait Islander children has been closing progressively 
since 2009. For children developmentally vulnerable on one or more domain(s), the 
gap between Aboriginal and Torres Strait Islander children and non-Aboriginal and 
Torres Strait Islander children was 25.0% in 2009, 22.4% in 2012 and 21.3% in 2015. 

Table 31: Percentage of Aboriginal and Torres Strait Islander and non-Aboriginal and 
Torres Strait Islander children developmentally vulnerable on one or more 
domain(s), ACT and Australia, 2009, 2012 and 2015

ACT Australia

Population group 2009 2012 2015 2009 2012 2015

Aboriginal and Torres Strait Islander children 37.0 45.4 41.9 47.4 43.2 42.1

Non-Aboriginal and Torres Strait Islander children 21.8 21.5 22.0 22.4 20.9 20.8

children were much
more likely to be
developmentally
vulnerable (41.9%)
than their non-Aboriginal &
Torres Strait Islander peers

36 | 2015 AEDC — results for the ACT



Children with a language background other than English
There were 1,235 ACT children with a language background other than English (LBOTE) who 
participated in the 2015 AEDC. This represents almost a quarter (22.0%) of ACT children 
participating. 

In 2015 the percentage of LBOTE children developmentally vulnerable on one or more 
domain(s) remained higher than the corresponding figure for non-LBOTE children (28.0% 
for LBOTE and 20.9% for non-LBOTE). The percentage of ACT children with a LBOTE 
developmentally vulnerable on one or more domain(s) was 28.0% in 2015. This is a 
significant reduction in vulnerability since 2009 when there were 32.0% of ACT LBOTE 
children developmentally vulnerable on one or more domain(s). 

At a national level, the percentage of LBOTE children developmentally vulnerable on one 
or more domain(s) has steadily decreased at a similar rate from 32.2% in 2009 to 27.8% in 
2015. 

Table 32: Percentage of LBOTE children and children with an English speaking 
background developmentally vulnerable on one or more domain(s), ACT and 
Australia, 2009, 2012 and 2015

ACT Australia

Population group 2009 2012 2015 2009 2012 2015

Children with a LBOTE 32.0 28.3 28.0 32.2 29.5 27.8

Children with an English speaking background 20.2 20.5 20.9 21.7 20.2 20.4

In 2015, ACT children with a LBOTE are over three times more likely to be vulnerable on the 
communication and general knowledge domain than their peers from an English speaking 
background (17.7% LBOTE and 4.7% non-LBOTE). In the social competence domain 
and emotional maturity domain, children with a LBOTE have a relatively similar level of 
developmental vulnerability compared with children from an English speaking background. 
There was a lower percentage of LBOTE children developmentally vulnerable on the physical 
health and wellbeing domain (10.3%) compared to non-LBOTE children (11.1%) and a higher 
percentage of LBOTE children developmentally vulnerable on the language and cognitive 
skills domain (7.3%) than non-LBOTE children (5.4%).

Figure 7: Percentage of LBOTE children and children with an English speaking 
background developmentally vulnerable on each AEDC domain, ACT, 2015

English speaking background LBOTE

0

5

10

15

20

Physical health 
and wellbeing

11.1 10.3

Social 
competence

9.2 9.9

Emotional 
maturity

8.48.2

Language and 
cognitive skills 
(school-based)

5.4
7.3

Communication 
and general 
knowledge

17.7

4.7

2015 AEDC — results for the ACT | 37



Gender 
The percentage of male children both in the ACT and nationally who are developmentally 
vulnerable on one or more domain(s) is almost twice as high as their female peers. In 2015, 
29.4% of ACT males were developmentally vulnerable on one or more domain(s) compared 
with 15.7% of ACT females, which is similar to the equivalent national result (28.5% males 
and 15.5% females).   

The percentage of ACT males and ACT females developmentally vulnerable on one or more 
domain(s) has remained relatively stable since 2009, with no significant changes across the 
three collections. 

Table 33: Percentage of male and female children developmentally vulnerable on one or 
more AEDC domain(s), ACT and Australia, 2009, 2012 and 2015

ACT Australia

Population group 2009 2012 2015 2009 2012 2015

Male children 29.0 28.1 29.4 30.2 28.2 28.5

Female children 15.0 15.5 15.7 16.8 15.7 15.5

While male children are more likely to be developmentally vulnerable than females, the gap 
between levels of developmental vulnerability for male and female children differs across 
AEDC domains. In 2015 the largest gap between ACT male and female children (9.8%) 
was in the emotional maturity domain, with 13.1% of males developmentally vulnerable as 
compared to 3.3% of females. Substantial differences in developmental vulnerability between 
males and females were also evident in the social competence domain (8.4% difference) 
and physical health and wellbeing domain (7.9% difference), while smaller gaps were in the 
language and cognitive skills (2.9% difference) and communication and general knowledge 
(3.4% difference) domains.

Figure 8: Percentage of ACT male and female children developmentally vulnerable on 
each AEDC domain, 2009, 2012 and 2015
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APPENDIX 1 
Additional AEDC resources

The AEDC website — 
www.aedc.gov.au —  
has a variety of 
resources to help you 
understand AEDC 
results and learn more 
about the scope and 
purpose of the program. 
The resources listed 
are just some of those 
available. 

Refer to the AEDC user guides for ideas and strategies on how to respond to AEDC data. 
For detailed information on AEDC results reporting, refer to the Understanding the results 
fact sheet.

The AEDC Community Results Tables and Community Profiles summarise results for each 
AEDC community and the local communities within it. As part of the online Data Explorer, 
this searchable resource allows comparisons across years and communities. The 2015 
AEDC community data was published in March 2016.

AEDC publications 
Important AEDC resources include: 

●● Sector messages

●● Calculation of the critical difference 

●● Fact sheet library:

● About the AEDC data collection

● About the AEDC domains 

● Definition of AEDC terms

● Emerging trends from the AEDC

● Understanding community boundaries

● Understanding the results

AEDC videos 
●● Emerging trends in the AEDC

●● Introduction to the AEDC

●● Informing your planning

●● Minister’s message

●● Understanding the data

Key AEDC web pages
●● AEDC community results tables

●● Communities FAQs 

●● History of the AEDC

●● Protective and risk factors for children

●● Resources for communities

●● Using your AEDC results

●● Validation and trial of the AEDC
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AEDC community AEDC communities are a geographic area, usually equivalent to a Local Government Area (LGA), made up of 
Local Communities (see ‘Local Community’ definition). In this report AEDC Communities are described as ACT 
regions. 

AEDC cut-off scores For each of the five AEDC domains, children receive a score between 0 and 10 where 0 is most 
developmentally vulnerable.

The cut off scores set in 2009 provide a reference point against which later AEDC results can be compared. 
These have remained the same across the three collection cycles. For example, using the cut off scores 
established in 2009, in the 2015 AEDC only 6.5 per cent of children were considered developmentally 
vulnerable on the language and cognitive development domain, a decrease from 8.9 per cent in 2009.

AEDC domains The AEDC measures five areas, or domains, of early childhood development that form the foundations for 
later good health, education and social outcomes. These domains are: 

●● physical health and wellbeing 

●● social competence 

●● emotional maturity 

●● language and cognitive skills (school-based) 

●● communication skills and general knowledge.

More information about these domains can be found on the AEDC website.

Australian Early Development 
Census (AEDC) 

A population measure of young children’s development based on a teacher completed Instrument across five 
developmental domains (AEDC domains). Prior to 1 July 2014, the AEDC was known as the Australian Early 
Development Index (AEDI).

Australian version of the Early 
Development Instrument (the 
Early Development Instrument, 
which has been adapted for use in 
Australia)

A teacher-completed Instrument that consists of approximately 100 questions measuring the five 
developmental domains. To ensure teacher judgement is moderated across Australia, teachers receive online 
training prior to completing the Instruments. 

Community profiles and maps All AEDC data collected in a geographic area are collated and analysed at the suburb or small area locality 
(Local Community) of the child. This is reported back to the community through AEDC Community Profiles 
and AEDC maps. 

The AEDC Community Profiles report the percentage of children on track, developmentally at risk and 
developmentally vulnerable for each developmental domain.

Control for age variability at 
school entry

The ages of children in their first year of full-time school vary. As age is a factor contributing to children’s 
development, the published AEDC results control for age.

Critical difference The critical difference is the minimum level of change required between any two cycles of AEDC results 
for the comparative result to be significant. The difference between the percentage of children vulnerable 
across the cycles is statistically significant if it exceeds the critical difference. For further information see the 
Calculation of the critical difference Technical Report available on the AEDC web site.

Developmentally vulnerable on 
one or more domain(s) (DV1)

The percentage of children who are classified as developmentally vulnerable on one or more AEDC domain(s). 
Developmentally vulnerable on one or more domain(s) (DV1) are part of the Summary Indicators (See 
‘Summary indicators’ definition).

APPENDIX 2 
Glossary
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Developmentally vulnerable on 
two or more domains (DV2)

The percentage of children who are classified as developmentally vulnerable on two or more AEDC domains. 
Also see Summary indicator for more information. Developmentally vulnerable on two or more domains (DV2) 
are part of the summary indicators (See ‘Summary indicators’).

Early Development Instrument The Early Development Instrument (EDI) was developed in Canada to measure the developmental health and 
wellbeing of populations of young children. An Australian adapted version of the EDI is the teacher completed 
Instrument used in the AEDC program; see the Australian version of the Early Development Instrument.

Language background other than 
English (LBOTE)

Children are considered ‘LBOTE’ if they speak a language other than English at home, or if they speak English 
at home but are still considered to have ESL status. Indigenous children who have LBOTE status are part of 
the LBOTE group. For example, it is possible for children to be both Indigenous and have LBOTE status.

English as a Second Language 
(ESL)

Children are considered to have ESL status where English is not their first language and they need additional 
instruction in English; or where English is not their first language, they have conversational English, but are 
not yet proficient in English.

Local community A small area locality, usually representing a suburb or town. For its results to be reported, a Local Community 
must have a minimum of 15 children and two teachers. Results are not reported if more than 20 per cent of 
children were identified as children with special needs.

Population of children enrolled to 
begin school

The population of Australian children enrolled to begin their first year of full-time school is data provided by 
the 2015 School Census, inclusive of government, Catholic and independent schools across Australia.

This number is used to determine the extent to which AEDC is reflective of the entire population of Australian 
children starting school in 2015.

Proficient in English Proficient in English refers to what is expected of the average monolingual English speaker in a similar phase 
of development. For the AEDC, children are considered proficient in English if teachers answered “average” 
or “good/very good” to the Australian version of the Early Development Instrument question: “How would you 
rate this child’s ability to use language effectively in English?” 

This question refers to the child’s use of the appropriate words and expressions at appropriate times, as well 
as the child’s contribution to conversations. Effective use is defined as “use sufficient to convey the desired 
message”. Only basic grammatical concepts need to be adhered to, so long as the meaning is clear. Teachers 
were asked specifically to consider English language skills.

Reported results Reported results refer to the information that is made publicly available at a community level from the AEDC 
data collection. This includes: 

Demographic data for all children included in the Census 

AEDC domain scores —  includes scores only from children with valid domain scores, and for those who 
don’t have any diagnosed special need.

Summary indicators Summary indicators are a measure of developmental vulnerability for children across the five AEDC domains 
(See ‘developmentally vulnerable on one or more domain(s) (DV1)’ and ‘developmentally vulnerable on two or 
more domains (DV2)’).

Special needs A child requiring special assistance because of chronic medical, physical or intellectually disabling conditions 
(e.g. autism, cerebral palsy, Down syndrome), based on a medical diagnosis or medical diagnoses.

Valid domain scores Scores are flagged as invalid for children who have been in the class for less than one month, are less than 
four years old or where teachers complete less than 75 per cent of the items in any given domain.
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